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SERVICE-LEARNING ACROSS THE CURRICULUM

by
Betty Fowler
The purpose of this study was to develop handbooks that
examine the value of service-learning as a legitimate
educational practice.

Based on an analyses of current

literature, this study shows that participation in
service-learning projects helps young people develop positive
attitudes toward community participation that continue into
their adult lives.

The rationale and objectives of

school-wide service-learning programs are discussed.

Some

existing community projects involving elementary and
secondary students are described.

Criteria for the

development of service-learning programs are considered.

/

iii

TABLE OF CONTENTS

CHAPTER I

'

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1

Statement of the Problem ••••••.•••••..••••••••••• 2
Definition of Terms ...•.•...•.••••.•.•.•...••.••• 3
Limitations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3

CHAPTER II
Review of the Literature ••••....•..•.•.••..•.•...•••.• 5
Rationale for Service-Learning .••••••.••.....•••• 8
Benefits to Students ....••••••..•..••••....••...• 8
Benefits to Educational Programs •••••••.....•••• 13
Benefits to the Community ••••..•••..••.••...•••• 15
Summary of Research Findings .••.•••••.••.•.....• 17

CHAPTER III
Procedures of the Study .••.••.•...•....••••••....•... 21

CHAPTER IV
The Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 23

CHAPTER V
Summary, Conclusions, and Recommendations •••......••. 24
V

Summary ••••••••••••••••••••••••••••••••••••••••• 2 4
Conclusions ••••••••••••••••••••••••••••••••••••• 26
Recommendations ••••••••••••••••••••••••••••••••• 27

REFERENCES •••••••••••••••••••••••••••••••••••••••••••••••• 2 9

vi

CHAPTER I

Introduction
In November of this year, President George Bush signed
into law the National and Community Service Act of 1990, the
most significant community service legislation in many years.
This Act provides funding for community service programs in
schools and colleges and support for a full-time service
corps that students can enter after high school.
At the heart of the argument put forth in favor of this
legislation is the need for young people to become involved
in society.

Conrad and Hedin (1991) point to t~e absence of

community bonds as a precipitating factor in the declining
social, civic, and educational commitments of young
Americans.

Statistics show that young Americans vote with

less frequency than any other age group, that they are less
likely to volunteer than older citizens, and that their
values have shifted dramatically in the past fifteen or
twenty years.

America's schools have experienced a downturn

in test scores, persistently high dropout rates, and a host
of related problems such as drug abuse, suicide, pregnancy,
and crime.

Survey results show that students often choose

"being well-off financially" as their most important
life-time goal.

Seligman (1988) argues that young people,
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lacking ties to a stable community, increasingly pursue
material and sensory gratification at the expense of broader
societal and intellectual concerns.

Statement of the Problem
From these concerns has grown a greater interest in
promoting community service among America's youth.

Although

specific proposals vary, Serow (1990) provides substantial
evidence to show that efforts made on behalf of other people
will lead to enhanced self-esteem and foster a heightened
sense of personal commitment and engagement in the community.
Seligman (1988), Professor of Psychology at the University of
Pennsylvania claims:

"Rampart individualism carries with it

the seeds of its own destruction.

Individualism without

commitment to the common good produces widespread depression
and meaninglessness"

(p. 55).

•

Service-learning gives participants an opportunity to
feel needed by others and lets them know they are integral
parts of their communities.

It can be a powerful tool for

engendering a sense of purpose.

By encouraging a commitment

to the common good, schools can help youth make life more
meaningful.
Levine (1988), Director of the Clinical Center for the
Study of Development and Learning at the University of North
Carolina, argues that "schools constrict the ways in which
our young people can demonstrate their abilities.

At the
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very time when youth require varied opportunities to learn
and to do, school often confine them to demonstrations of
academic, verbal, and specific memory skills that receive
high profile in most schools.

If the student is not

successful in those restricted definitions of competence, he
or she is labeled a failure.

Learning through serving is one

method of experiential learning that could be used well with
students who learn best by doing and by working with others,
rather than solely by reading and rote learning"

(p. 82).

Definition of Terms
Service-learning.

A method of instruction which

intentionally integrates the curricular content with
community service activities.

Focus is placed on recognizing

and promoting the value of serving one's community and on
implementing an instructional technique that enables students
to learn through service experiences (McPherson, 1990).

Limitations
The analysis of service-learning presents unique
problems.

The fundamental difficulty is that service is not

a single, easily definable activity.

An act of service may

take on a vast array of activities, each with potentially
different effects.
Not only is service, an independent variable, difficult
to define, but any service activity has a wide range of
plausible outcomes.

Newmann (1983) provides nine possible
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benefits derived from one act of direct civic involvement.
He did not, however, look at how that involvement might
affect civic participation, political efficacy, or
self-esteem.
Sound research into the effects of service-learning is
difficult.

Solid and inventive studies have been undertaken,

some of which are reviewed in the following chapter.

These

studies provide useful information on the impact of service
and yet, very little can be "proved" by educational research
of service-learning.

CHAPTER II
Review of the Literature

While much of the current initiative for school based
service-learning comes from politicians and policy makers,
this has not always been the case.

Recommendations that

service-learning be included as part of the school experience
have existed for fifteen to twenty years.
Proponents of service-learning often link their ideas to
the educational philosophy of John Dewey.

Dewey (1938),

along with Jean Piaget, was a proponent for an educational
method labeled as "experiential learning."

This educational

philosophy stresses learning as an interaction with the
environment and holds that development occurs as individuals
strive to come up with more satisfying and complex ways of
understanding and interacting in their world.

Thus, it is

not so much that Dewey was a proponent for service-learning
directly, but rather, that he was an advocate for an
educational method that based its ideas on how learning takes
place and for what purpose, suggesting the possibility of
stimulating academic and social development through actions
directed toward the welfare of others.
The earliest proponent of service-learning was probably
William Kilpatrick (1918) who, in the closing months of World
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War I, urged the adoption of the "project method" as a
central educational method.

He believed that education

should involve efforts to meet real community needs.
Throughout the 1930's, this idea was also embraced by the
Progressives, who believed that schools should inculcate the
values of social reform and teach attitudes, knowledge, and
skills necessary to accomplish this goal.

Writings such as

Dare the Schools Build a New Social Order? (1932) and Youth
Serves the Community (1937) demonstrate the Progressive's
fervor for using education as a vehicle for social change.
Surprisingly, it was during more passive and
conservative Fifties that the idea of service-learning caught
hold once again.

This time it emerged in the form of the

Citizenship Education Project initiated by Columbia
University's Teacher College.

With President Dwight

Eisenhower as honorary chairman, the Project was launched
with great fanfare.

It stressed direct community and

political involvement.

The Project, however, met with poor

timing and guidance and faded in the transition to the more
politically active Sixties.
A new serge of emphasis on service-learning emerged in
the Seventies, compelled by reports detailing the separation
of young people from life in their schools and community.
The National Committee on Secondary Education, the Panel on
Youth of the President's Science Advisory Committee, and the
National Panel on High School and Adolescent Education were
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among those urging that America's youth be reintegrated into
the community, encouraged to interact with a wider range of
people, involved in real and meaningful tasks, and given more
responsibility through a variety of experiences, including
service-learning.

It was during the late Seventies that

Newmann (1975) wrote a curriculum proposal using community
service as a stimulus for developing students' attitudes,
skills, and knowledge for social action.
Literature of the Eighties also addresses the value of
service-learning experiences.

In Eliot Wigginton's (1985)

Sometimes a Shining Moment, the Foxfire project is described
in inspirational terms, providing practical ideas for
teachers considering youth service projects.

John Goodlad's

(1984) book, A Place Called School, includes co~munity
service as one method of improving education.
Youth,

Reconnecting

(1985) an Education Commission of States report, and a

series of reports by the Carnegie Foundation, also recommend
the improvement of education by requiring high school
students to complete community service hours.

A report of

the William T. Grant Foundation, The Fo rg otten Half (1988),
makes a strong plea for non-college-bound youth to perform
community service, arguing that the "creation of quality
student service opportunities is central to the fundamental
educational program of every public school" (p. 82).
A historical look at service-learning shows the
arguments for the use of service in the educational setting.
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Service-learning has been pursued as a means of reforming
society and preserving democracy, as an antidote for youth
separated from their communities, and as a means for
improving the country's educational system.
The term service-learning represents a wide variety of
programs operating for differing purposes.

Some programs

stress the reform of youth while others stress the reform of
education.

The purpose of this study is not to investigate

the validity of either of these perspectives but rather to
detail the general benefits of service-learning within the
educational setting.

Rationale for Service-Learning
"From now on, any definition of a successful
life must include serving others."
President George Bush

Benefits to Students
Who's Who Among American High School Students found that
the following factors contributed most to teen suicide:
"feelings of personal worthlessness (86%); feelings of
isolation and loneliness (81%); and the pressure to achieve
(72%)" p. 12).

To reverse these percentages, Nathan and

Kielmeier (1991) believe that society must change the way it
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views young people.

Youth need to be seen as citizens and as

resources and producers who are valued, needed, respected,
and acknowledged.
Service-learning gives participants an opportunity to
feel needed by others and lets them know they are important
parts of their communities.
a sense of purpose.

It is a powerful way to engender

Schapiro (1990) provides an account of

Kevin Rice, a seventeen year old involved with a young victim
of cerebral palsy:

"My involvement taught me that I was very

able to help others and that it really makes you feel good
when a 10-year-old boy with not a very promising future looks
up at you and says,

'Thanks.

I couldn't have made it without

you . ' " ( p. 61 ) .
Nathan and Kielmeier (1991) taught a class in an
inner-city public school in which fourteen to eighteen year
old students learned about consumers' rights and
responsibilities.

The students read a variety of materials

and listened to outside speakers.

As a service project, they

worked on real consumer problems referred to them by adults.
They were able to resolve more than 75% of the 350 cases
referred to them.

While learning important skills in

research, thinking, writing, public speaking, and problem
solving, the students also learned they could make a
difference.
As one student noted after his picture appeared in a
local newspaper story about the consumer action class, "I
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often thought I might have my name in the newspaper.
thought I might have my picture in the paper.
thought that it would be for something good"

I even

But I never
(p. 740).

Schapiro (1990) provides an additional account of
success based on learning for a purpose:

"Last year I took a

group of ninth graders, who had received failing grades for
the first marking period, and had them learn tongue twisters
and nonsense poetry to perform for senior citizens.

Because

it was real, because they were going to perform, the kids
cohered as a class.
emerged as leaders"

A few formerly apathetic students
(p. 62).

Combining classroom work with service and social action
provides students with a means of learning by doing and
giving.

When service is integrated into the cu~riculum,

students learn to communicate, to solve problems, to think
critically, and to use higher-order thinking skills.

They

learn these things because service immerses them in an
education with direct consequences.

According to Lipka

(1985), the Minnesota State Department explains that servicelearning occurs when youth, "involved in planning and
providing," render "significant and valuable service to meet
genuine needs in their community"

(p. 28).

Learning is enhanced when students play an active part
in the educational process.

An example can be found at Gig

Harbor High School where students make decisions about how
their newly acquired science, social studies, and English
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skills can be applied to environmental issues in and around
Puget Sound.

McPherson (1991) quotes Roland MacNichol of Gig

Harbor High:

"For the first time, students become central

and valued" (p. 751).
In the early 1980's, several extensive studies of the
American elementary and secondary educational system were
completed.

One of the most extensive studies was completed

by Ernest Boyer, President of the Carnegie Foundation for the
Advancement of Teaching.

Boyer (1987) spent several years

studying high schools across the country and "became
convinced that the problems of our schools are inextricably
tied to this larger problem--the feeling on the part of many
of our youth that they are isolated, unconnected to the
larger world outside their classroom" (p. 7).
Boyer's (1987) report concluded:
Teenagers in America grow up in the shadows of
adult life.

Clubs, squads, and teams compete for

students' time outside the classroom.

And yet, the

idea that America's young people are playing at
life instead of living it is fostered at almost
every turn.

Service-learning is one way to enable

youth to experience their commitment to the
community.

The Foundation strongly believes that

service taps enormous sources of talent, lets young
people know that they are needed, and helps
students see a connection between what they learn
and how they live" (p. 7).
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The work of Hedin and Conrad (1991) substantiates this
conclusion:
In a comparison of study of community service
showed an increased respect for adults and felt
more comfortable interacting with them.

The

research shows that adolescents do not
automatically think more highly of adults because
they have moved a little closer to that status
themselves.

It depended on what they are doing

during that time.

Remaining in the classroom with

an adult appears not to be a situation which raises
students' esteem of adults.

Associating with

adults on a collegial basis outside the classroom
does, however, seem to have such a positive effect

(p. 2?).
In addition, service opportunities help at-risk youth
develop self-esteem and create "bonds" to social values, such
as education and community contribution.

The William T.

Grant Foundation's Commission on Work, Family and Citizenship
entitled The Forgotten Half:

Pathways to Success for

American Youth and Young Families (1988) concludes:
When young people need a chance to act on their
humanitarian ideal, they build self-respect and
strong attachments to members of the family and
community (p. 82).
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Benefits to Educational Programs
Instructional methods, particularly at the high school
and college level, have changed little over the years.

Most

students who complete the twelfth grade in an American high
school have spent nearly 15,000 hours sitting in classrooms
listening to teacher directed lectures.

America's schools

fail to provide for, let alone capitalize on, different
learning styles and teaching modes.

Gardner (1983) states

that "schooling concentrates primarily upon abstract verbal
and mathematical competence, to the neglect of aesthetic,
interpersonal, intrapersonal, kinesthetic, and spatial
competencies" (p. 9).
For instruction to remain vital, effective, and
relevant, teachers need to vary the settings and styles in
which education is delivered.

What is learned needs to be

applied and tested in a more demanding and realistic fashion
than what currently takes place in American schools.

Newmann

(1989) strongly urges that schools engage students in more
purposeful, authentic work.
The most important general feature of all authentic
work is that it has value and meaning beyond the
instructional context.

The most important general

feature of authenticity is the extent that the
messages students speak and write, the products
they make, and the performances they complete make
an impact on others and upon students themselves
(pp. 9-10).
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Through service-learning, students' psychological
investment in learning and understanding of concepts comes
from an internal commitment to address a concern or enhance a
valued relationship.

If students work with the elderly,

their questions about aging are not merely their own, but
come from a need to make sense of their experiences.
Students who help feed the hungry develop concerns and
questions about the causes of hunger and poverty.

As a

result, they want to explore how they can impact this issue.
This commitment to knowledge comes from within.

Curriculum

that focuses on addressing important community issues has
inherent worth and value.

It taps into each student's need

to understand and shape the world in which he or she lives.
At a time when schools must cope with high dropout rates,
uninspired students, and increased public criticism, servicelearning can be seen as an effective and valuable educational
tool.
The experiences of Dan Conrad, a Pennsylvania teacher
working with PennSERVE, are described by Schapiro (1990).
Conrad's students are required to work through local
volunteer agencies four days a week and then complete writing
assignments and hold class discussion relating to their
experiences.

Before requiring service as a part of this

elective class, he didn't feel he was having any impact on
his students.

He no longer feels that way.
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"The number one payoff for me is seeing the real
difference community service makes in the lives of
students--in a way that doesn't happen in any other class,"
he says.

"They get a perspective on who they are, and a new

understanding of the problems of people in the community, and
an idea that something can actually be done and that they can
be one of those who does something"

(p. 62).

Conrad

repeatedly hears from students who say that their community
service was the most powerful experience they had in high
school.

Benefits to the Community
Conrad and Hedin (1987) report that:
In most schools the concept of 'good citizenship'
has been trivialized to mean coming to class on
time, sitting still, and not fooling around too
much.

Training for real citizenship requires a

great deal more and ought to involve participating
in the community now--knowing what's going on,
caring about it, and doing something about it. If
our kids could experience that now, they would see
that their participation can make a
difference--that civic involvement is rewarding and
even enjoyable.

Then they're much more likely to

continue being involved as adults (p.

54).
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Our country faces times of limited funding and
resources.

These times require Americans to define what it

means to be a responsible citizen in a democracy.

Our nation

needs to foster a greater sense of collective responsibility.
Habits of the Heart, an exploration of America's conflict
between individualism and commitment to community, explains:
"The processes of separation and individuation which were
necessary to free us from tyrannical structures of the past
must be balanced by a renewal of commitment and community if
they are not to end in self-destruction" (p. 277).
As our communities become increasingly diverse and the
issues of homelessness, hunger, and pollution more complex,
the assistance of youth can provide communities with a
valuable resource.

Cities can no longer depend on federal or

state government to address all their needs.

Youth can

provide the creativity, energy, and commitment needed to find
solutions to these important human issues.
Kaye (1989) discusses the positive bonds created between
youth and community institutions through the service
experience:
By gaining access to the power structures, our
youth can become part of delinquency prevention
rather than the cause of delinquency.

As the

demographics of our communities change, the service
experience encourages individuals to learn about
their surrounding, take pride in their communities,
and value their contributions (p. 58).
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According to Kohn (1991), psychological research has
shown that children are more likely to follow a rule if its
rationale has been explained to them.

This finding not only

applies to discouraging aggression but also to promoting
altruism.
From preschool to high school, children should
learn by--not merely be told that--helping others
is good.

Pointing out how their actions affect

others sensitizes students to the needs and
feelings of others and tacitly communicates a
message of trust and responsibility.

It implies

that, once children understand how their behavior
makes others feel, they can and will choose to do
something about it (p. 502).
Summary of Research Findings
The analysis of service-learning programs presents
unique problems for researchers.

Service-learning is not a

single, easily definable activity and is therefore difficult
to isolate for the purpose of analysis.

A service activity

might be tutoring a person with limited English skills; it
might be participation in a recycling project; and it might
be visiting an elderly person in a nursing home.

Each of

these acts of service has the potential of producing very
different outcomes.
Although research into the effects of service-learning
presents wide variables, two forms of research evidence are
available for review.

The first form is qualitative.

This

18

research relies heavily on the researcher's observations of
service-learning programs, journals, interviews, and reports
from participants.

Using this research method, Conrad and

Hedin (1991) conducted a nationwide survey of nearly 4,000
students involved in service and other experiential programs.
Approximately 75% of these students reported learning "more"
or "much more" in their service program than in their regular
classrooms.
To investigate the issue further, Conrad and Hedin
(1991) analyzed the journals of high school students who
spent time working as volunteers four days a week, either at
school or with social agencies.

The journals revealed what

students had learned from their service experiences and
showed that 95% of them felt they learned more, or much more,
from their service experiences than from their classroom.
Conrad and Hedin (1991) concluded that:
..• the 'more' turned out to be a reference not so
much to amount as to significance, not so much to
new information as to more important and more
personal knowledge and understanding.

The students

were probing the fundamental questions of life:
Who am I?
it at all?

Where am I going?

Is there any point to

They were thinking and writing about

the basic issues of adolescence and beyond:
relationships, significance, connection, suffering,
meaning, hope, love, and attachment (p. 749).
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Quantitative analysis of service-learning provides
strong evidence of the effectiveness of peer tutoring.
Researchers have consistently found increases in reading and
math achievement scores for tutors and tutees.

Test results

appear to show that the gains achieved through tutoring are
highest for the tutor.
One researcher found that students who participated in
political and social action activities became more
open-minded.

In 1982 a study was conducted that found that

problem-solving ability, as measured by reactions to
real-life situations, increased for students involved in
community service activities.

Another study revealed that

students involved in community service gained more positive
attitudes toward others, a greater sense of efficacy, and
higher self-esteem than nonparticipating students.
Newmann and Rutter (1986) revealed that students
involved in community service projects "gained a better sense
of social competence in the performance of such tasks as
communicating effectively to groups, starting conversations
with strangers, persuading adults to take their views
seriously, and the like"

(p. 65).

Learning through service is an idea that is gaining
increasing national attention.

Fueled by new energy during

the 1980's, it rekindles an idea brought to life by John
Dewey in the 1930's:

that schools should be democractic

laboratories of learning, closely linked to community needs.
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Service-learning motivates the learner by providing
connections between academic content and problems of the real
world.

Conrad and Hedin (1991) quote the sixteen year old

member of an ambulance crew:

"In school you learn chemistry

and biology and stuff and then forget it as soon as the test
is over.

Here you've got to remember because somebody's life

depends on it" (p. 745).

CHAPTER III
Procedures of the Study
During the 1990-91 school year, the Selah School
District revised its K-12 social studies curriculum.

As a

member of the social studies committee, I participated in the
decision to include a service strand as a component of the
revised curriculum.

The following objectives were adopted:

Selah School District Social Studies Strand
K-2:

Teacher directed project within the school or
community.

Check on the report card whether or not

the child participated.
3-5:

One project per year.

Either teacher or student directed and can be within
the school or community.

No hour requirements but one

project per trimester.
6-8:

Student directed and done within and/or outside of the
school day.

Three hours per trimester with a form(s)

and tally completed by the student and signed by the
person(s) they did the service for.

Non-graded but

required for passage of the course.
9-12:

Three hours required for each civics class taken in
and during the senior year.

Forms to be turned into

the teacher and so marked in the gradebook.
Non-graded but required for passage of the course.
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As a member of the social studies committee, I was asked
to develop a form for service verification and to develop
handbooks outlining service options and resources within the
community.

To complete these tasks, information was

requested from districts currently involved in
service-learning projects.

In addition, teachers in the

Selah District were surveyed and asked to describe ways they
have integrated service into their classrooms in the past.
Phone calls were made throughout the Selah/Yakima area, and
those interested in participating in the district
service-learning project were listed as community resources.
Kate McPherson, of Project Service Leadership,
participated in the committee's decision to include a service
strand as- part of the revised social studies curriculum.

Ms.

McPherson has worked diligently on behalf of service-learning
throughout the State of Washington, coordinating efforts to
integrate service into school district's curricula.

She

offered committee members advice and models, helping to
clarify and coordinate the District's direction and goals.

CHAPTER IV
The Project
Chapter IV is the Service-Learning Across the Curriculum
handbook.

It is enclosed as a separate appendage.
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CHAPTER V
Summary, Conclusions, and Recommendations
This study reviewed literature describing the
effectiveness of service-learning for the purpose of
producing handbooks to be used by teachers, students, and
parents in the Selah School District.

These handbooks

provide the rationale and objectives of a school-wide service
program; description of existing community projects involving
elementary and secondary students; and criteria for the
evaluation of service projects.

Summary
Service-learning, a form of experiential learning,
traces its lineage back to John Dewey.

Service-learning

integrates curricular content with community service,
enabling students to see the relevance of their coursework
against the reality of the world around them.

Examples

discussed in Chapter II include students whose interest in
science was inspired by participation in a project involving
the analysis of the causes of pollution of Puget Sound.
Much of the research discussed the importance of
service-learning as a means of promoting the value of youth
as citizens and resources who are needed, respected, and
acknowledged.

Nathan and Kielmeier (1991) quote a study by
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the Children's Defense Fund that found "the experience gained
through service can make a lasting difference, giving young
people a sense of purpose and a reason to remain in school,
strive to learn, and avoid too-early pregnancy" (p. 741).
According to several studies, when service-learning is
integrated into academic programs, students learn to
communicate, to solve problems, to think critically, and to
exercise high-order thinking skills.

Conrad and Hedin (1991)

provide detailed evidence to show that "those involved in
service programs in other experiential programs developed
more favorable attitudes toward adults and also toward the
types of organizations and people with whom they were
involved" (p. 747).

In addition, journal entries reveal that

students feel they gain more personally and intellectually
from service experiences than from any other class or school
program.
Researchers point to serious domestic challenges of the
future:

23 million Americans are illiterate; more than half

of all adolescents use drugs before the age of 18; the number
of homeless families doubled over the last decade; and our
environment has not been adequately cared for (Kennedy,
1991).

Volunteer efforts cannot replace the need for

effective action by the public and private sectors.

It

would, however, be a grave mistake to waste the talents of 60
million students across the country.

Their energy and
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enthusiasm can be harnessed by providing opportunities for
service, thereby enriching their lives and the lives of those
that are served.

Conclusions
Whether the current interest in service-learning
represents a wave of the future, or a passing phase, cannot
be known.

That it provides educational and personal benefits

for youth, schools, and communities is beyond question.

In

addition, it is a creative, cost-effective method of
addressing many of the current recommendations for school
reform.
Through the review of the literature and the writing of
the handbooks, it is concluded that:
1.

Service-learning taps an enormous source of talent, lets

young people know they are needed, and helps students see a
connection between what they learn and how they live.
2.

Researchers consistently acknowledge that students

involved in service-learning activities developed more
favorable attitudes toward adults and gained information and
experience to make an effective transition to adulthood and
embrace the responsibilities of . citizenship.
3.

Effective service-learning programs meet real community

needs and provide time for students to reflect about what
they did and saw during the actual service activity.

,
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Recommendations
Based on a literature review, conversations with
teachers currently involved in service-learning, and the
production of three handbooks concerning service-learning,
the following recommendations are made:
1.

A service-learning program must begin with clearly stated

educational objectives.

Service is concerned with helping

others but, above all, it should be concerned with improving
learning.
2.

A service-learning program should be carefully introduced

and creatively promoted.

Moving too far too fast only leads

to confusion.
3.

In order to provide service-learning opportunities that

are viable and meaningful, schools need to look at options
for changing the structure of the school day.
4.

Service-learning programs should be integrated into major

initiatives aimed at changing curriculum and instruction.
5.

Students should be asked to write about their

service-learning experiences and, if possible, to discuss
with others what they learned.
The goal of service-learning is to help students
consider the connection between what they learn and how they
live.

The spirit of student service was captured in a poem

quoted by Boyer (1987):
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••• It is the world's one crime its
babes grow dull •••
Not that they starve, but starve so
dreamlessly,
Not that they sow, but that they
seldom reap,
Not that they serve, but have no
gods to serve,
Not that they die, but that they die
like sheep.

Vachel Lindsey (1964)
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PREFACE
"I don't know what your destiny will be but one thing I know. The
only ones among you who will be truly happy are those who have
sought and found how to serve."
Albert Schweitzer

Service to the needs of others is a personal act of caring,
reflecting sensitivity to the interdependency we share as human beings.
It requires acquisition of skills and application of knowledge by
informed, positive, and productive participants. While the goal of
service is to effect positive change in the lives of persons served,
important by-products for the server are affirmation of self and growth
of character.

The Selah School District believes that young people bring vital
resources to help meet needs in their community and, in turn,
personally benefit from the experiential learning such involvement
affords. The Selah Schools are committed to the extension of the
classroom to service for others because it allows students to synthesize
and apply what they have learned, to realize themselves as contributors
to society, and to gain experience in deciding direction for their lives.
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A HANDBOOK FOR
TEACHERS
Students learn to apply academic and social skills better when they're
helping other people. That's the theory behind service-learning, the practice
of integrating curricular content with community service, a project to be
undertaken by the Selah School District.
This handbook provides
suggestions for service-learning projects; resource personnel in the Yakima
Valley; characteristics of effective service-learning programs; and forms for
high school and middle school students to complete at the end of their
service-learning projects.

I. PLANNING FOR SUCCESS
What do teachers and administrators need to know about creating
service-learning opportunities?
Dan Conrad and Diane Hedin (1987)
identified six characteristics of successful, effective programs.
These
programs:
1. are valuable and worthwhile to both the school and the

community. A student studying Spanish might work with ESL
adults or youth.
2. provide opportunities in which students must be counted upon.

When students begin a tutoring program, they must take on the
responsibility of showing up on time and fulfilling an obligation to
other students who come to depend on them.
3. include tasks that challenge and strengthen critical thinking skills.
An industrial arts class might design a wheelchair for a disabled
child.
4. provide opportunities for students to make decisions.

Students might decide as a class what kind of project they wish to
accomplish.
5. involve students and adults in situations where they can work
together. Working at the Mission or in a nursing home would
provide this opportunity.
6. provide for frequent reflection on the service-learning experience.

A fourth-grade science class might discuss and identify key sources
of water pollution in the Selah area after completing a study of the
causes and effects of water pollution (p. 10-11).
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II. CREATIVE WAYS TO
ENCOURAGE SERVICE
Below are a variety of possible service activities and projects that can be
integrated into the classroom.
These ideas have been collected from
teachers, articles, and various school districts currently involved in
service-learning. These ideas have also been drawn from the work of Diane
Hedin and Dan Conrad, Diane Harrington and Joan Shine, Cynthia Parsons,
and Eliot Wigginton. They are meant to serve as a stimulus for thinking
and will hopefully provide an impetus for the development of new and
creative ways of bringing service-learning into the classroom.

A.

PEER ASSISTANCE
CROSS-AGE AND PEER TEACHING
The most obvious opportunity for service is right under our
noses--the chance for older students to help younger children.
Older students can devote themselves to the individual needs of
younger children and in the process, both tutees and tutors feel
special. Research on tutoring substantiates that tutoring increases
academic achievement, improves the social climate, heightens a
sense of competence, increases empathy, and develops more
complex levels of thinking. At least a two year age difference
between participants insures that older students won't fear "losing
face" in the presence of those whom they are helping. The tutors
can be "mediocre" students since "struggling" students often have
more empathy for those who need assistance.
According to Newmann (1989): "Having third graders teach first
graders about apples or insects by organizing and writing books,
reading them, and discussing them with younger children is sound
pedagogy. But careful attention to and reflection about what the
third graders chose to share with the six-year-old will reveal a
great deal about what mattered most to them in their own
learning" (p.9-10).
Selah Sample: Tawni Taylor's fourth-grade class wrote and
"produced" their own "big books" to be shared with first-graders at
John Campbell.

Service Leaming
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BILINGUAL TUTORING:
Schools in the Yakima Valley have unlimited opportunities to
encourage bilingual tutoring. Many peer-tutoring programs have
been established where Spanish-speaking students teach
English-speaking students, and vice versa. This creates a sense of
both giving and receiving. A greater appreciation of Spanish and
English is gained, and the language that is learned is far more
conversational and useable because students tend to apply it to
their own common experiences.
Selah Sample: French students from Selah High School teach
weekly French lessons to John Campbell first and second graders.

BIG BROTHER/BIG SISTER PROGRAM:
Several school districts have programs that match high school
students with at-risk elementary students. While the high school
students may provide academic tutoring, their main purpose is to
provide friendship and a "listening ear." The big brothers and
sisters can teach effective conflict-resolution skills and help their
"brothers and sisters" develop better social skills.
Resource: YMCA Latchkey Program
Rotary Club Aspire Program, Greta Bryant

B.

SERVICE THROUGH
ACADEMICS
Teachers throughout the country have developed creative ways of
enriching learning through service. Below is a sampling of ideas
Selah teachers might use in their classrooms:

4
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ARTISTIC GIVING
Students, on the completion of an art project, can donate their work
to a convalescent home, daycare center, or business in Selah. Their
work might cover a particular theme, holiday, or community event.
It could also be laminated and used for placemats.

COMMUNITY ARTS FAIR
A group of students, in correlation with their class work, can plan
an art fair to be held in a park in Selah. They can bring a variety
of artists to perform throughout the school day.
Example: Allied Arts "Arts in the Park."

§(Q)CCITAIL §1f1U1I»IIIE§
LIVING HISTORY
In the school setting, important events in history frequently seem
distant and of little importance unless somehow they are given a
personal dimension and connection to the present.
While
teaching various social studies units, teachers can encourage
students to interview community members who have experienced
important events in history. A student team might then develop
an oral history that could be published for the Selah community.
Resource: Selah Civic Center

NEWSPAPER SOLUTION
Students could bring copies of the Yakima Herald Republic or the
Selah Optimist to class and explore the papers for incidents or
situations for which they might contribute a solution. For example,
if a child had been injured at a park, students could explore ways
they might correct equipment so that it is less dangerous. If the
newspapers report that migrant workers in the area are
experiencing food shortages, students might organize a canned food
drive to provide assistance for the workers and their families.
They would have the satisfaction of dealing with a real news issue
and acting to initiate change.

Service Leaming
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PARTNERS AND PALS
Partners and Pals is a partnership of fifth and sixth grade students
from Mullan Road Elementary School with residents of Southcrest
Nursing Home in Spokane.
Students in this program make a
commitment to visit the nursing home two times a month for the
school year. Each student is assigned a partner and various
activities are planned for the visits. A similar program might easily
be arranged with nursing homes located in Selah.
Resources: Partners and Pals, Mullan Road Elementary School,

Spokane, Washington
Selah Nursing Homes

§

CTIIEN CCIE
ADOPT-AN-ANIMAL
Students can adopt a number of endangered species. When class
members contribute to the organization that protects animals, they
will receive pictures of the animal they are adopting. In some
cases, they will also receive progress reports. This is a valuable
way for students to develop a personal connection with important
environmental issues.

STREAM TOUR
In Asheville, North Carolina, a group of fifth graders produced a
pamphlet outlining a walking tour of a local stream. The pamphlet
not only identifies a number of trees, flowers, and shrubs along the
route but also lists the organisms found in the stream and discusses
environmental concerns. A similar project could be undertaken in
Selah along the Yakima Greenway or Wenas Creek.
Resources: Yakima Greenway Association

Department of Public Works, Mark Nedrow
Washington State Department of Ecology, Rod Hank
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ORAL HISTORIES
Students at any grade level can conduct interviews for the purpose
of creating an oral history on a chosen topic. Writings can be
compiled in the form of class booklets and can be distributed as
potential resource material. Probably the most famous oral-history
project is facilitateg., by Elliott Wigginton, a high school English
teacher in Rabwff Georgia. He helps his high school students
publish a local magazine. Their efforts have produced four
bestselling collections of oral histories called Foxfire, a wonderful
resource for examples of oral histories.

AMNESTY INTERNATIONAL
Thousands of people are in prison because of their beliefs. Many
of them are being held without charge or trial. Some face the
death penalty, while others face life imprisonment. Amnesty
International is an independent, impartial organization acting on the
conviction that governments must not deny individuals their basic
human rights.
Students can participate in Amnesty International by:
--Writing letters to appropriate government officials.
--Participating in special campaigns to bring attention to specific
violations of human rights.
Resource: Amnesty International, USA Regional Office
3407 W. Sixth Street #704
Los Angeles, California 90020

IfDIHIY§IICCAIL IE[))lUCCA1rIICO>Nf1HI1EAIL 1rIHI
COACHING ELEMENTARY STUDENTS
High school and middle school students can help supervise
intramural sports activities for elementary age children. Coaches
and assistant coaches are needed for soccer, T-ball, basketball, and
grid-kid football.
Resource: Selah Parks and Recreation Department
Yakima YMCA

Service Leaming
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C. CLUB AND SCHOOL-WIDE
SERVICE OPTIONS
Service projects can have far reaching effects when undertaken by
school clubs and student bodies. Below are just a few ways
schools have find ways of focuses on service:

ADMIRED ADULT
An east coast school helped each student identify one person in the
community that the student admired. Students called that person,
letting him or her know about their admiration. The "admired
adults" were then invited to come to school and share information
and insights. Many "admired adults" continued to stay in contact
with their students through-out thP. year.

CHORES FOR THE ELDERLY
Several schools have set up a "Chores Clearinghouse" that
encourages students to do chores for the elderly. Students eagerly
mow lawns, pick up groceries,. or perform minor household chores.
A phone-message machine or a community volunteer itemizes
needs of the community's elderly and links students to those
needs.

RAKE AND RUN
On a given day in the fall, students gather for a day or afternoon
of raking leaves. They bring their own rakes and collection bags.
Everyone cruises up and down streets looking for houses that need
to have leaves raked. One member of the group goes to the door
of the house and finds out whether or not the people wish to have
their leaves raked. They let people know that they are performing
this task free of charge. This program has been adapted to: "Snow
and Blow"--shoveling snow; and "Mow and Blow"--mowing lawns.

ADOPT-A-PARK/ADOPT-A-BLOCK
Students can adopt a park or city block area near school, taking
responsibility for cleaning and beautifying the area. A sign can
indicate who has adopted the park and affirm the value of their
efforts.

8
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FRIENDSHIP BOXES
The American Red Cross sponsors the "Friendship Box Program"
that involves young people in filling boxes with health, educational,
and recreational items to be distributed to underprivileged youth in
the United States and abroad. As a class, students can buy the
material that goes into the boxes. Items might include crayons,
small toys, toothbrushes, etc. Boxes are available from the Yakima
Red Cross.

Service Leaming
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III. COMMUNITY RESOURCES
YAKIMA
Aspire Program, Greta Bryant, 248-1208
Boy Scouts of America, 453-4795
Camp Fire, 453-9151
Girls Scouts-Mid Columbia Council, 575-7738
Red Cross of Central Washington, 457-1690
Volunteer Bureau of Yakima, Renee Caberg, 248-1557
Washington State Dept. of Ecology, Rod Hank, 575-2490
Washington Dept. of Public Works, Mark Nedrow, 575-2774
YMCA, Latchkey Program, 248-1208

SELAH
Selah Chamber of Commerce, 697-6877
Selah Civic Center, 697-6877
Selah Recreation & Parks Department, 697-7215
Selah Convalescent, 697-0755
Selah Public Schools Social Worker
Annette Comella, 697-0755
Yakima Valley School, Bob Compeau, 697-2145
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IV. ANNOTATED
BIBLIOGRAPHY:
Youth Involvement: Developing Leaders, Strengthening
Communities
A 46-page booklet just released by Partners for Youth Leadership.
Defines youth involvement, outlines the benefits to youth and the
community, describes how the basic concepts of youth participation
have been put into operation in programs around the country.
Send check for $10.00 to:
PYL

250 Arapahoe #301
Boulder, CO. 80302, or call PLY (800) 972-4636
Changing Perspectives, Youth As Resources
Details participation in student initiated school and/or community
based service projects that have at least a three year track record.
Reviews the program and includes ideas for addressing community
problems, ways to engage a variety of youth, and strategies to
provide youth ownership and direction.
Contact: National Crime Prevention Council
1700 K. Street, NW, Suite 200
Washington, D.C. 20006 Phone (202) 466-6272
Young America Cares!
Local United Way Agencies carry resource guides, including
Happiness Is Caring and Sharing, a 4-6 grade curriculum that uses
Snoopy and other Peanuts characters to teach community service.
To order from national headquarters, send $3.50 to:
United Way of America
ATTN: Susan Meeks-Versteeg
701 North Fairfax Street
Alexandria, VA. 22314 or call (703) 683-7850

Service Learning

11

The Co-op Bridge: Cooperative Education that Links School and
Communi1y
by Cynthia Parsons
Parsons shows how youth may learn by both studying and
doing--working in community enterprises while studying relevant
subject matter. The author shows that cooperative education
connects youth with their communities. The book presents a plan
and a strategy for parents, educators, and employers to build
effective bridges linking students and society.
ISBN 0-88007-186-9, 124 pages, $7.95
Seeds: Some Good Ways to Improve Our Schools
by Cynthia Parsons
This publication contains 180 ways in which teachers and parents
can help youth improve education without spend large amounts of
money.
ISBN 0-88007-148-6 220 pages, $15.95
Volunteering and Giving Among American Teenagers 14 to 17
Years of Age
In 1990, Independent Sector, a Washington based non-profit
organization commissioned the Gallup Organization to conduct a
national survey on teenage volunteerism. This study provides the
results of this survey.
Contact: Independent Sector
182 L Street, N. W.
Washington, D.C. 20036
The Adventure of Adolescence: Middle School Students and
Community Service
by Catherine A Rolzinski
This publication features model community service programs for
students in the sixth through the eighth grades. Valuable models
are described and creative strategies for integrating service into the
daily lives of young people are provided.
A copy may be purchased by sending a $14.00 check to:
Youth Service of America
1319 F Street, NW, Suite 900
Washington, DC 20004
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The Simple Act of Planting a Tree: Healing You Neighborhood,
Your City. and Your World
by TreePeople, Andy and Katie Lipkis and Jeremy P. Tarcher
TreePeople is a 20 year-old organization in Los Angeles that
promotes healing urban communities and environmental
stewardship. The TreePeople organization is an outstanding
resource for educators developing environmentally focused
activities, from recycling to protecting the rain forest.
To receive a copy of curriculum materials write:
TreePeople
12601 Mullholland Drive
Beverly Hills, CA 90210
or call (818) 753-4600

Service Leaming
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A HANDBOOK FOR
MIDDLE AND HIGH
SCHOOL STUDENTS

Service Learning
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The Sea of Galilee
and the Dead Sea are
made of the same water.
It flows down,

clear and cool,
from the heights of Hermon
and the roots of
the cedars of Lebanon.
The Sea of Galilee
makes beauty of it,
for the Sea of Galilee
has an outlet. It gets to give.
It gathers in its riches that

it may pour them out again
to fertilize the Jordan plain
But the Dead Sea with the
same water makes horror.
For the Dead Sea
has no outlet.
It gets to keep.

HARRY EMERSON FOSDICK
The Meaning of Service
1920
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I. What's in it for you?
As you help address the needs of others, you can also reap some very important
personal benefits:

A. Increase your chance for college admittance and scholarships.
Many universities value community service and use it as a criteria for selection of
students. Some universities also give scholarships exclusively for involvement in
community service. Increase your chances to attend the college of your choice.

B. Experience the joy of service.
Students regularly talk about the happiness they get from being helpful to other
people.

C. Have fun with friends.
There is no reason why service has to be drudgery. You can organize an activity
or projecL wiLh friends so that yuu get tu have time with peuple you enjoy.

D. Develop people skills.
You get a chance to learn how other people live, what they value, and what experiences they have had.

E. Improve your job prospects.
The skills you demonstrate while serving will improve your job applications.
Many businesses and organizations end up hiring people who they've gotten to
know as volunteers.

F. Clarify your career interests.
"Test drive" different kinds of jobs by volunteering. ff you learn what kind of
work you enjoy, you'll make better educational and career choices.

G. Get to know your community better.
Through service, you can learn how community decisions are made, how programs are funded, how local and state policies are made. Getting involved can
then become a matter of choice.

H. Improve your own health.
Research shows that people who volunteer and help others live longer and enjoy
their lives more.

16
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Everyone can be great
because everyone can
serve.
--Martin Luther King

• I

II. How do I get involved?
A. Identify a talent or skill you have.
Do you have a special talent? Do you have a special interest in music? Develop
your service project utilizing these skills and talents. If you have a talent for organization, you might organize a day or a half-day event where a large group of
students are involved in helping elderly Selah homeowners rake leaves or repair
their homes.

B. Volunteer for an organization or agency.
Contact Renee Caberg at the Yakima Volunteer Bureau (248-4460) or Bob Compeau at the Yakima Valley School (697-2145). Both have videos to give you an
overview of their programs and provide you with a vast array of service opportunities.

C. Identify a project that has meaning to you.
Go out and talk to people in Selah. Identify a need in our community that is not
being met. Develop ways of meeting this need with your friends or on your
own.

D. Just do it!
Once you get involved, you will discover that service is very powerful and
very rewarding. If you want to experience that reward, it's up to you to take
personal action. Do it now!!!

Service Learning
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III. The Elderly
Imagine what it would be like to be bedridden or in a wheelchair for five to fifteen
years. You can add life and cheer to somebody's life by spending an hour or two a
week visiting someone in a convalescent home.

IV. Children with Special Needs
You can provide assistance to developmentally disabled young people. You may volunteer directly with the Yakima Valley School or in classrooms with children of special
needs.

V. Working with Younger People
Many young children go home after school to an empty house. They have no one to
talk to; no one to play with; and no one to help them with their homework. One in four
children in the Selah area live in single-parent household.
You can make a difference by becoming involved in coaching or participating in afterschool care through the Latch-Key Program or taking a role in Scouts, Campfire, or 4H
programs.

VI. The Environment
There is a growing need for us to care for our environment. The air is becoming more
polluted. Some of our lakes and streams are so dirty it's impossible for many fish and
wildlife to survive.
You can make a difference. Through individual action, you can recycle, use your car
less, and choose products which tend to pollute less. You can also promote community
awareness of environmental issues.

18
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A HANDBOOK FOR
PARENTS OF
ELEMENTARY AGE
CHILDREN
I

I
This handbook highlights some ideas you can use to help your child gain the joy received from helping others. You can broaden your child's perspectives. You can help
them develop sensitivity and learn decision-making skills. Most of all, you can help
teach you child to become effective citizens and community leaders.

Service Leaming

PARENT CHECKLIST
Children learn what they live. If they are part of a caring family, they will develop and
learn to value social responsibility.
Here's how you can begin the process:
• Become personally involved in the community.
• Talk with you child about the various needs of our community. Don't be
afraid to expose children to the real world.

KIDS ON THEIR OWN
Individual involvement will help your child develop leadership skills. The following
are just a few of the many ways children can get involved:
• Even the youngest child can take care of a family pet or plant.
•

Be a "mentor" for a younger sibling or neighbor.

• Walk an elderly neighbor's dog or help them with small chores.
• Join Scouts, Camp Fire, the "Y", church youth groups, etc. As they get older,
children can serve as coaches, teachers, or helpers in these organizations.
• Tutor students with special needs.

Please note: Clip art on this page was redacted due to copyright concerns.
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Service Leaming

FAMILY PROJECTS
Since children learn best by example, family projects are an important part of their social development. Here are just a few ideas:
• Adopt a needy family.
• Recycle cans, paper, glass, and plastic. Donate time to community recycling
efforts.
• H you have elderly or needy neighbors, help them with yard work, shopping,
errands, transportation, etc.

• Give to the local food bank, Toys for Tots program, and homeless centers.
Involve your children in planning your projects so that what they do is meaningful to them.

GETTING THE MOST
FROM SERVICE
Discussion and reflection will help you child get the most from his or her service experiences and will sharpen their thinking skills.
• When you share a personal experience, tell you child how you felt as well as
what you saw or did.
• Discuss the value of helping others. Give examples of your own efforts and
those of your friends.
• Ask your child to share ways he or she has been helpful.
• Ask questions that require specific answers, not merely a simple "yes" or "no."
• To foster critical thinking skills with older children, ask questions such as:
What happened? What did you learn from this? What will you think or do
in the future because of this experience?
• Don't force discussion. Give your child time to think.
• Don't judge or try to change your child's reaction to a situation or experience.

Service Leaming
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SERVICE PLAN FOR
SELAH MIDDLE SCHOOL
Name _ __ _ _ __ _ _ _ __ _ _ _ Sponsor _ _ _ _ _ _ _ _ _ __
Total Number of Volunteer Hours

------------------

Vision: At the end of the service project how would you like to feel? What would you say about yourself? What would you like others to say about you? (I'd like them to say they've enjoyed having me because I have been very patient and my art work has made the home become a more lively place.)

Goals: What would you like to accomplish during your community service project?
a)

In what ways do you hope your "clients" will benefit from your service? (I hope the kids I'm tutoring will do better with their school work and that they will feel better about themselves.)

b)

In what ways could the service project help you clarify your career options and interests? (I'm
thinking I'd like to work with handicapped children. This project will help me determine if this is
a good choice for me.)

c)

In what ways do you hope to grow personally? (I've never felt comfortable with young children.
I'd like to feel more playful and enjoy them more.)

d)

Briefly describe your service-learning project.

Assessment: What did you learn about others? yourself? your career community?
Startdate _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Finishdate _ _ _ _ _ __ _ _ _ _ __
Student signature _ __ _ _ _ _ _ _ _ _ _ __ __ _ _ _ _ _ _ _ _ _ _ _ _ __ _

Sponsor's signature _ __ __ __ __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ __
Hours _ _ _ _ __
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Final Evaluation for Service-Learning Project
Name of Student _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ __ _ _ _ _ _ __ _ _ _ _ __
Name of Agency _ _ _ _ _ _ _ __ _ _ _ _ _ _ __ _ __ _ _ _ _ _ __ _ _ __ _ _ _ _ __ _
Name of Supervisor _ _ _ _ __ _ _ _ _ _ __ _ _ _ _ _ _ __ __ _ _ _ _ _ _ _ _ _ __ __
Telephone Number of Supervisor _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ _ __ _ __ _ __ _ __ _
Date _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

1. Please list the assigned duties of the volunteer:

2. How many hours has the volunteer worked since he/she began? - - - - - - -- - -- - - - - - - - - --

3. If available, would you want the same volunteer again?

Yes _ _ _ _ __ No _ _ _ _ __

4. Signature of evaluator _ _ _ __ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ __

Superior4

Above
Average 2
Below
Average 1
Average 3

Failing

Not

A,pp J'1ca ble

5. Student reports regularly and
punctually at agreed time.

6. Student performs the tasks
assigned by the agency.

7.

Student takes the initiative to do
what needs to be done without being told.

8. Student responds appropriately to
constructive criticism.

9. Student asks questions and tries to learn
more about agency and its operations
to better his/her work.

Please write any additional comments about the volunteer on this page. Thank you so much for your participation in our servicelearning project. Sincerely, The Staff of Selah High School.
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